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1. PRESENTATIÓN 

 
This subject form part of the basic training that the students have during the second 
course for the Degree in Teacher Training: Primary Education. It is a part of the 
Psychology content area, so it is related with the “Developmental Psychology” and 
“Educational Psychology” areas. Also, due the fact that it is joined to the Teacher 
profession, it has a narrow relation with other topics of the Educational subject, like the 
“Didactical”, “Pedagogical diagnostic and observation techniques”, “Orientation and 
Tutorial intervention”(first course topics), and “Early attention” (second course topic) 
ones. 
 
 
The “Psychologist fundamentals of attention to diversity” topic intends to create the 
appropriate background in order to help to the future teachers to understand the 
diversity that exists in the classrooms, to make decisions about the most appropriate 
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educational response in each case, and to design teaching and learning situations that 
favour the learning and the integral development of every student. 
 
The attention to the student diversity is one of the purposes most clearly reflected in the 
approaches and educational programs, governed by the education policy of our country 
in recent times. In this way, the LOE (2006) determines that the attention to the 
students with an specific need of educational support and educational compensation 
must to be implemented within the framework of the attention to the diversity. It has to 
satisfy the educational needs of every student in a global way, bearing in mind the unity 
and the individuality of each person, that is, taking in consideration their particular 
characteristics and respecting their diversity. 
 
We can understand the attention to diversity as a set of actions aimed at students with 
special educational needs and their environment. These actions are aimed at 
encouraging a personalized attention in order to facilitate the accomplishment of the 
basic competences and the educational aims. In this way, to speak about the attention to 
diversity is the same as to speak about the quality of the education, about equity and 
social justice, fulfilling the equality of opportunities principle and manage the right to 
equality and the right to difference. Wherefore, to understand and to care for diversity in 
our classrooms have become into an inherent responsibility for the own educational 
activity in the current education. 
 
Prerequirements and recommendations 
 
From the beginning, it is important for the students that they know the dynamics and 
working way of this matter (as are described in this guide), and keeping them in focus 
during its development.  
 
To ensure success in this matter, it is required a continuous work during the whole year. 
So, it is very important that the students carry out and involve themselves in the 
activities and proposal assignments, and they must offer an active and positive attitude 
towards the matter. 
 
The students must have some computational familiarity, like text processor and Internet 
surfing. It is very recommendable. 
 
 

2. COMPETENCIAS 

 
Generic competences: 
 

� Adquirir y comprender conocimientos  necesarios de las distintas  áreas de estudio 
que  conforman el título de tal forma que capaciten para la profesión de Maestro de 
Educación Primaria (Competencia Transversal nº 4) 

 
 

 
� Saber aplicar sus conocimientos a su trabajo de una forma profesional y posean las 

competencias  que suelen demostrarse por medio de la elaboración y defensa de 
argumentos y la resolución de problemas dentro de su área de estudio. (Competencia 
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Transversal nº5) 
 

� Ser capaces de recoger e interpretar datos relevantes de las distintas áreas de estudio 
y de  emitir juicios que incluyan una reflexión sobre temas relevantes de índole 
socioeducativa, científica o ética. (Competencia Transversal nº 6)  

 
� Ser capaces de transmitir información, ideas, problemas y soluciones al personal 

especializado y vinculado con su formación así como a personas cuya vinculación sea 
indirecta. (Competencia Transversal nº 7) 

 
  

� Adquirir habilidades de aprendizaje necesarias para ampliar sus  estudios de 
autonomía (Competencia Transversal nº 8) 

 
 
Specific competences: 

 
� To master the skills needed to understand students’ personality development and to 

identify their dysfunctions. (Competence 2 ) 
 

� To identify learning difficulties, to inform and assist in their treatment. (Competence 
4) 
 

� To identify and plan the resolution of educational situations that affect students 
with different abilities and different learning rates.(Competence 6) 

 
 
 
 
 
 

3. CONTENTS 
 

Lesson Attendance Programme Contents: 
Block I. Attention to diversity conceptualism and learning difficulties. 

Unit 1 Attention to diversity current insights. 
Unit 2 Actions for attention to diversity. Curricular adaptations. 

 
Block II. Psychological aspects to attention to diversity. 

Unit 3 Emotional and social adjustment for students with disabilities. 
 
Block III. Attention to students with educational support and compensation needs. 

Unit 4. Educational attention to students with sensory, physical and intellectual 
disabilities. 
Unit 5. Educational attention to students with educational compensation needs and late 
incorporation to educational system. 
Unit 6. Attention to students with behavioural, developmental and academicals 
disabilities. 
Unit 7. Students with high intellectual abilities. 

 
 
 

Modules Units 
Hours/lessons/ 

ECTS 
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Block I. Attention to diversity 
conceptualism and learning difficulties 

Unit 1 
 

Unit 2 
1 

Block II. Psychological aspects to 
attention to diversity. 

Unit 3 
0,5 

Block III. Attention to students with 
educational support and compensation 
needs 

Unit 4 
Unit 5 
Unit 6 
Unit 7 

 

4,5 

 
 
 
 

4. TEACHING-LEARNING METHODOLOGIES. TRAINING ACTIVITIES 

• Teaching/learning methods 
 
Methodology will vary according to the type of grouping; however, it will mainly be active, and 
require the student´s participation. The teacher will act as a facilitator of learning, providing 
resources and explanations, whilst the assistant teacher will support the linguistic area and 
enhance cooperative work. 
 
 
Activities and proposal assignments by the teacher must be assorted, in order to every student 
can develop their abilities to its full potential. So, it will embrace the multiple intelligences model 
and Bloom’s taxonomy.  
 
The teaching-learning process of this subject follows the European Credit Transfer System 
(ECTS), which takes into account both lesson attendance and independent learning. Each ECTS 
credit is equivalent to 25 hours of work, as a consequence of which the present subject, worth 6 
ECTS credits, will imply 150 hours of work by the student. Only 48 of them will require lesson 
attendance, though, and will be structured as is detailed below. 
 
 
• Organisation of sessions 

 
The lessons in attendance will be theoretical ones and practical ones (both of them comprise 1/3 
of ETCS credits for the subject). Lessons will be structured throughout the term in three 
different ways:  

 

1. Theoretical lessons, or lectures (50 students, 30 hours) 
These will rely on the teacher´s explanations and the necessary resources (summaries or 
outlines of main contents), and will be combined with learning activities, such as problem 
solving, group discussions and other activities aimed at consolidating the theoretical 
contents and key points. The student´s work will be done fundamentally in small or 
medium-sized groups.  
 

 
2. Practical lessons (25 students, 15 hours) 

 
These will consist of activities such as problem solving, analysis of legal documents, 
training instruments, analysis of assessment tests, film viewing and the use of Information 
and Communication Technologies (ICT), based upon which the student will develop the 
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subject´s notes and materials. Oral presentations will also be done during some of the 
practical sessions.  

 
3. Seminars (12 students, 3 hours).   

 
The seminars or workshops will consist of case studies or topics, issues related to the 
subject, cooperative group work and tutorial sessions.   
 
 
 

Indenpendence learning comprises 2/3 of ETCS credits for the subject.  
 
It includes assignements preparation and realization of those activities lesson in attendance-based for 
hand in to the teacher or to be exposed to the class.  
 

Finally, the student must also complete 102 hours worth of independent work at home: 
basically preparing activities or presentations, reading articles or other texts, and revising 
the subject contents. It includes personal studio and test preparation. 

 
 
 
 

4.1. Credits distribution 
 
 

Total number of hours (6 ECTS): 150 
Number of hours of classroom 
attendance: 48  

30 hours of theoretical lessons 
15 hours of practical lessons 
3 hours of seminar 

Number of hours of independent 
learning: 102 

102 of independent learning 

 
 

4.2. Methodological Strategies, materials and didactic resources 
 
 
 
 

The teaching-learning methodology will be based on the CLIL (Content and Language Integrated 

Learning) approach, whose main aim is to create a communicative atmosphere and to involve 
the students actively in high-order thinking processes.  Thus, students will be improving their 
competence in the English language and, at the same time, learning the subject contents. In 
addition, they will be helped to reflect upon the “mechanics” of this approach, enabling them to 
transfer their learning experience to their teaching practice.   

 
The contents will therefore be worked through the English language, and methodology will vary 
according to the type of grouping, but will always be active and require the student´s 
participation.  The teacher will act as a facilitator of learning, providing resources and 
explanations, whilst the assistant teacher will support the linguistic area and enhance 
cooperative work. 
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5. ASSESSMENT: assessment criteria, appraisal assessment and 
assessment procedure 
 
 

 
 
 
 
 

Assessment criteria 
 

• Shows awareness of the knowledge needed to understand the personal development of 
students with difficulties and is able to identify these dysfunctions.  

• Is able to identify learning difficulties, report them and cooperate in their treatment.  

• Is able to identify and plan solutions to educational situations that affect students with 
different capabilities and different paces of learning. 

 
 

 

Relationship between specific competences and assessment criteria 

 

Competencies Assessment criteria 

• Shows awareness of the knowledge 
needed to understand the personal 
development of students with 
difficulties and is able to identify 
these dysfunctions.  

 

• Shows awareness of the knowledge needed to 
understand the personal development of 
students with difficulties and is able to identify 
these dysfunctions.  

 

• Is able to identify learning difficulties, 
report them and cooperate in their 
treatment. 

• Is able to identify learning difficulties, report 
them and cooperate in their treatment.  

 

• Is able to identify and plan solutions to 
educational situations that affect 
students with different capabilities and 
different paces of learning. 

• Is able to identify and plan solutions to 
educational situations that affect students with 
different capabilities and different paces of 
learning. 

 
  



 

  8 

 

 

 
Appraisal criteria:  
 
 

CRITERIA Definition % 

• Shows awareness of the 
knowledge needed to 
understand the personal 
development of students with 
difficulties and is able to 
identify these dysfunctions.  

 

 
� Expresses and defines concepts accurately 
� Is able to apply them to examples 
� Relates concepts to different topics 

20 

• Is able to identify learning 
difficulties, report them and 
cooperate in their treatment.  

 

� Observes characteristics of students with learning 
difficulties 

� Describes important information and data 
� Analyses data and behaviours in detail and with 

appropriate material  
� Defines educational needs 

 

40 

• Is able to identify and plan 
solutions to educational 
situations that affect students 
with different capabilities and 
different paces of learning. 

 

� Observes characteristics of students with learning 
difficulties 

� Describes important information and data 
� Performs detailed analyses of educational materials 
� Analyses various aids to tackle diversity  
� Critically assesses different teaching activities 

40 

 

 

 

Assessment system: 

 

The assessment system is based on the “Normativa reguladora de los procesos de evaluación de 
los aprendizajes” of the University of Alcalá. These regulations establish the following:  

1. This subject has one ordinary examination in January and another extraordinary 
examination in June.  

2. The ordinary examination follows the criteria set in the continuous assessment system. 

3. If any student cannot follow the continuous assessment proposed for the ordinary 
examination in January, he/she should ask for a final assessment exam to the course 
coordinator. This proposal has to be asked in the first two weeks of the term and will be 
approved or rejected by the University College headmaster. 

4. The extraordinary examination is set for the students who were unable to pass the 
ordinary examination and it will be always based on the final assessment system. 

 

According to the European Commission of Education and Training1, ECTS credits are based on 
the workload the student has to do in order to achieve the expected learning outcomes. 
This includes theoretical and practical lessons, seminars, projects, activities, as well as the 
time dedicated to independent study and the exams. 
 

                                                           
1 http://ec.europa.eu/education/lifelong-learning-policy/doc/ects/key_en.pdf  
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Regarding continuous assessment: 
 
What does it imply? 
 

· The carrying out and presentation of all of the tasks, work, case studies and activities that 
are suggested throughout the course; as well as self-assessment and the presentation of a 
final exam. 
 
 

Do I have to hand in everything? 
  

· It is not compulsory to hand in everything, but if the student does not complete or hand in 
an activity, case study, task, etc., he/she will lose the mark assigned to that element of 
assessment. All of them are worth a percentage and are associated to the learning criteria 
(See marking criteria table).  
 

· The total weighting of the marks will be out of 1000 points equivalent to a 10 in the final 
grading.  
 

· The total of points that comprise the final mark is calculated by adding up every mark 
obtained by the student. (Example: 850 points is an 8.5, 500 points is a 5). You will see 
that the teacher will assign a separate mark to each activity, task or piece of work.    

 

· The pupil will need to obtain 500 points at least to pass the subject.  
 

· In the section about assessment criteria, you will see a table where the elements of 
assessment that will be used (for example, the activities), the criteria and the learning 
results to which that element is associated and the percentage of weighting that is 
assigned to that element are shown.  

 

 
Can I copy or plagiarise in the papers and the activities? 
 
Obviously you cannot. Everything has to be the students’ original work. You must pay attention 
to the citation of sources and follow the APA style sixth edition rules in the papers and projects.  
If the student plagiarises something he/she will be subjected to the procedures stipulated by the 
UAH regarding this matter.  

 
 

How will the teacher assess me? 
 
As we have pointed out, each element has an individual value. From the first moment, the 
teacher will tell you which are your strong points and weak points in what you do, so that you 
can enhance your studies and improve what is not so good.  
Throughout the course, the teacher will let you know about the appraisal criteria, and the 
objectives that you should demonstrate.  
 
 
Continuous assessment marking criteria. 
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TOOLS OF 
ASSESSMENT 
ASSESSMENT 
CRITERIA 

Group work Individual work Self-assessment 
questionnaire 

Final 
exam 

(theory) 

points 

Shows awareness 
of the knowledge 
needed to 
understand the 
personal 
development of 
students with 
difficulties and is 
able to identify 
these dysfunctions.  

X X X X 400 

Is able to identify 
learning difficulties, 
report them and 
cooperate in their 
treatment.  

X 

 
X X  300 

Is able to identify 
and plan solutions 
to educational 
situations that 
affect students with 
different 
capabilities and 
different paces of 
learning. 

X X X X 300 

% 400 300 50 250 1000 
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Final Assessment. Ordinary and Extraordinary sitting 
 

TOOLS OF ASSESSMENT 
 
ASSESSMENT CRITERIA 

Individual work 
and portfolio 

Exam % 

Shows awareness of the knowledge needed to understand the 
personal development of students with difficulties and is able to 
identify these dysfunctions.  

X X 40 
(400 

points) 
Is able to identify learning difficulties, report them and cooperate 
in their treatment.  

X X 30 
(300 

points) 
Is able to identify and plan solutions to educational situations 
that affect students with different capabilities and different paces 
of learning. 

X X 20 
(200 

points) 
% 40 60 100 

(1000 
points) 

 

 

 

 

 
Correspondence between points and the final mark, both for continuous assessment students 
and final assessment and extraordinary sitting students: 

• 1000-900 points= outstanding;  

• 899-700 p.= good;  

• 699-500p.= pass;  

• 499-0p= fail 

 
How will the final exam be? 
 
 
There will be two types of exam: 

 

A. Final exam for continuous evaluation students.  

B. Final exam for students opting for final assessment and extraordinary examination. 

 

A. The continuous assessment final exam will be a theory exam comprising three several 
questions. (The student previously solved exam questions. The exam will be presented on 

the date of final exam and will be defended by the student). 

 

B. The final exam for students opting for final assessment and extraordinary examination 
will consists of a test of short questions about the subject matter of  Psychological 
Fundamentals of Attention to Diversity. 
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o The exam will have 5 questions, three theory and two practical. The students will 
be provided beforehand with models of theory questions.  

o No supporting material will be used during the exam, however the practical will 
be similar to those studied throughout the year. 

 

What are the requirements for the portfolio for final assessment students who do not opt for 
continuous assessment in ordinary or extraordinary examination? 

The portfolio which accounts for 40% of the grade should include: 

• Summaries of all of the topics. 

• Answers to the entire list of theory and practical questions which the teacher hands out 
as preparatory questions for the final exam.  

• Individual work/activities (the same work as continuous evaluation students) 

• Student’s personal work (summaries of documents, books read, consulted websites, etc.) 
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Recursos electrónicos 
 
ABCHIVOS: Portal muy interesante, con muchos apartados y enlaces a otras páginas. 
Recomendable el apartado de educación especial. http://www.abchivos.com.ar/abchivos 

 
AQUARI SOFT: Se pueden encontrar programas informáticos para alumnos de educación 
especial, logopedia… Con especial atención a las personas con discapacidad motora. 
http://www.aquari-soft.com 
 
CEAPAT: Es un centro de servicios dedicado expresamente a potenciar, en España, la autonomía 
personal de las personas discapacitadas. http://www.ceapat.es 
 
CIDAT: Es un centro de investigación, desarrollo y aplicación tiflotécnica. Se puede encontrar 
proyectos, evaluación de prototipos, equipos y programas, diseños y desarrollo de equipos, y 
productos propios. http://www.cidat.once.es 
 
DISCAPNET: Portal sobre la discapacidad: legislación, accesibilidad, libros, noticias. 
http://www.discapnet.es 
 
EDUCACIÓN ESPECIAL: Portal de educación especial: dispone de publicaciones on-line, 
enciclopedia, enlaces de interés y respuestas a preguntas. 
 http://www.educación-especial.com 
 
EDUCAGUIA: Tiene varias secciones dedicadas a las diversas discapacidades. 
http://www.eduguia.net 

 
EMISIONES DE RADIO: Con información relacionada con el contenido de la asignatura. 
http://www.uclm.es/profesorado/ricardo/CEMAV/RadioEE.htm 
 
NEE Directorio Necesidades Educativas Especiales en la red: Páginas con recursos relacionados 
con la educación especial, para todo tipo de discapacidades. 
http://www.needirectorios.cprieza.net 

 
Noticias y enlaces: relacionados con Educación Especial. Podrás encontrar aquí enlaces 
relacionados con las necesidades educativas especiales, algunos de los cuales se presentan 
ordenados temáticamente. http://www.uclm.es/profesorado/ricardo/EE.html 
 
Página del Servidor del Centro Nacional de Información y Comunicación Educativa del MECD. Se 
trat básicamente de un directorio de Recursos para alumnos con Necesidades Educativas 
Especiales. Contiene además enlaces a Servidores de interés para la Educación. 
 http://www.pntic.mec.es/recaula/diversidad/index.htm 
 
Directorio de recursos sobre NEE. http://www.roble.pntic.es/~fsoto/ 
 
Colección de Documentos: Clasificados por temáticas. Puede ser interesante para encontrar 
información en formato comprimido para investigar sobre algún tema. http://www.leame.com 
 
Enciclopedia virtual de Tecnología Educativa: Apartado relacionado  Educación Especial. 
http://www.dewey.uab.es/pmarques/evte.htm 
 
WEBESPECIAL: Se considera como “el mayor portal español sobre educación especial”. 
http://www.webespecial.com 
 
 


